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Breaking sad news to an individual child 
 

Breaking sad news to groups of children 

 
Who should tell the child? 

 Someone who is known and trusted by 
the child 

 Someone who can maintain contact 
with the child in the time ahead 

 Someone who has an understanding of 
how children respond to trauma 

 Someone who allows the child to 
express their feelings. 

 
 
Where should the child be told? 

 In a familiar place 

 In safe and comfortable surroundings 

 In a private place 
 
 
 

How should the news be given? 

 In language which is easily understood 

 In language which is factual 

 With opportunities for the child to ask 
questions 

 With opportunities for the child to 
show emotional responses 

 With an opportunity for the adult to 
establish the child has understood the 
news which has been given. 

 
Who should tell the children? 

 Someone who is known and trusted 
by the children 

 Someone who is confident speaking 
to the group 

 Someone who has an understanding 
of how children respond to trauma 

 Someone who respects children’s 
confidentiality 

 
 
Where should the children be told? 

 In a familiar setting, preferably a 
classroom, rather than a large hall 

 
 
 
 
How should the news be given? 

 In language which is easily 
understood by them 

 By giving them factual information 
which is consistent with information 
which other children in the school 
are given 

 With sufficient time available to 
answer questions and raise concerns 

 
Adapted from E Brown( 1999) 

 
 
 

 
 
 
 

 
1. BREAKING THE SAD NEWS 
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 2. PUPIL MEETINGS-INFORMING THE PUPILS 

 
 

 Pupils should be told simply and truthfully what has happened, in small groups if 

possible (e.g., class, tutor, year, etc). In some circumstances, it may be 
appropriate to bring pupils together as a whole school. Where this is the 
arrangement, ensure that pupils have an opportunity to ask questions and talk 
through what they have heard with form/class teachers in smaller groupings 
afterwards. 

 Begin by preparing the pupils for some very difficult/sad news.  

 Taking account of children’s needs and backgrounds, give simple, factual 
information using language and concepts appropriate to the age of the children.  

 Avoid using euphemisms, use words like ‘dead’ and ‘died’, etc.  

 Pass on facts only; do not speculate on causes or consequences.   

 If questions cannot be answered this should be acknowledged.   

 Address and deal with rumours.  

 Try to give expression to the emotions that individuals may be experiencing (e.g., 
shock/disbelief, etc) and explain that strong and difficult feelings are a normal 
part of the process of coming to terms with this sort of experience.  

 Do not refrain from referring to the deceased by name, perhaps highlighting 
some positive aspect(s) of their lives.  

 Finally, explain what arrangements the school has in hand for coming to terms 
with what has happened. 
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“I’ve got some very sad news to tell you today that might upset you. There is a 
serious illness called meningitis. Sometimes people with meningitis get better but 
sometimes people die from it. Some of you will have known that Jane Smith in year 4 
was suddenly taken ill last week. I have to tell you that Jane died in hospital 
yesterday.” 
 
“Like me, many of you will find it hard to believe that this has happened. It is 
obviously a very big shock for us all. Jane was such a happy girl who got on well with 

everybody. We will all miss her.”  
 
“It is important for you to know that strong and perhaps difficult feelings are part of 
the normal process of coping with this sort of situation. It will help to talk about what 
has happened and about your thoughts and feelings. Please do take the opportunity 
to talk to your family, friends, teachers and adults in school. This is likely to be a 
difficult time for us as a school community and we should all try to support each 
other. Please come and talk with me if you have any questions or if you just want to 
talk.” 
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3. IDENTIFYING INDIVIDUALS WHO MAY BE VULNERABLE 
 

 
Place individuals within each circle accordingly.                
Within each circle, colour code (green: low risk, yellow: medium risk, red: high risk) 
according to the following criteria and degree of concern. 

 Directly involved 

 Witnesses 

 At greatest risk as part of incident 

 Siblings/relations          

 Close friendships           

 Any perceived culpability/responsibility 

 Being blamed / scape-goated         

 Displaying emotional distress     

 Previous bereavement/trauma              

 Pre-existing EBD/mental health issues 

 Pre-existing home instability / stress 

 Learning difficulties 

 Culture and/or language issues 
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4.  EMOTIONAL DISTRESS- SUPPORTING THE INDIVIDUAL PUPIL 

 

 
 

 Be accepting and allow the pupil to express their emotions. Ask open ended 
questions (e.g., “How are you today?”) or just sit with them if this is what you 
feel is appropriate. Avoid touching or hugging but try to be as natural and 
unembarrassed as possible. Have some tissues to hand. It might be appropriate 
to use reflective listening (i.e., repeating back to the child what they have said) 
and/or summarise what they have said. This gives an opportunity for the child to 

elaborate and/or modify what they have said as well as an opportunity to hear a 
perspective on their own experiences. Sometimes it is helpful to give a name to 
the emotion that you are hearing being expressed (e.g., “That sounds very sad”, 
“Did you feel angry then?”, etc).  
 

 You might have to explain your limits of confidentiality (i.e., confidentiality can 

be maintained except where you believe that the pupil is at risk or there are 
issues relating to a possible criminal act). 
 

 Don’t forget that knowing what to say is far less important than being able to 

listen in a sympathetic and supportive manner. If it seems appropriate to offer 
advice, then strategies for the pupil that you might want to suggest could 
include: 

o Talking to their family and friends.  
o Crying and expressing their emotions in a suitable safe context. 
o Maintaining normal routines. 
o Eating normally. 
o Taking physical exercise. 
o Maintaining normal sleep patterns. 

o Carrying on seeing and being with friends. 
o Listening and playing music. 
o Being creative through art, drama, music, etc 
o Maintaining interests and pastimes. 

 

 As part of such sensitive support, it will be important to ensure that the pupil can 

continue to seek support from you but without them becoming dependent.  If 
appropriate, agree to a set number of sessions at a set time and place where you 
can be confident of not being disturbed. (In terms of your own safety and 
accountability, ensure that parents and relevant staff are aware of any such 
arrangements). 
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 Using a visual aid such as an outline of a hand, ask the pupil to identify 5 
individuals (e.g., staff, peers, family, other adults) who they feel they could 
approach as part of their support network to help them feel safe. Ask them to 
test it out. If all else fails, what else could they always have ‘up their sleeve’? 
(e.g., Childline, etc). 

 

 Liaise with parents/carers as appropriate.  

 

 Consider liaising with colleagues to differentiate work outcomes/homework, etc 

or arrangements for managing the pupil’s emotional distress in class. 
 

 Be aware that holidays, Christmas, birthdays and the anniversary of the event 

that has caused distressed can mark points of particular emotional vulnerability. 
 

 Taking into account other agencies or professionals who may be involved, 

consider providing pupil with information about youth counselling and 
information services/other community support as appropriate. 
 

 Consider involving staff from the Children and Young People’s Service (e.g., the 

Link Educational Psychologist). 
 

 Where an individual pupil is experiencing persistent and intrusive thoughts, 

dreams or flashbacks and avoidance of features associated with the distressing 
event in conjunction with the physical, cognitive, emotional/behavioural 
symptoms described in Guidance Sheet “Symptoms of Distress Associated with 
Loss” for at least 1 month, then  serious consideration should be given to 
accessing specialist child mental health services. Referral can be made to Child 
and Adolescent Family Services by the family via their GP or by the Educational 
and Health professionals. 

 

 

Finally, do not underestimate the emotional demands of this sort of work or the 

confusion that might arise from any of your own unresolved issues. Ensure that you 

have the opportunity to talk through any form of support that you provide for an 

individual pupil with a trusted colleague. 
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                           5. ORGANISING SUPPORT MEETINGS 

 
 

Communication with staff and pupils 
 

 It is important that familiar adults are identified to communicate with groups 
of staff or pupils promptly following an incident. 
 

 Staff providing the information should stick to known facts, and deliver any 
information in an age-appropriate manner avoiding any euphemisms. It is 
especially important for staff to acknowledge feelings of regret, anger, 
sadness and confusion as part of modelling a normal human response.  
 

 Staff should be vigilant and respond consistently to examples of inaccurate 
stories, blame or scapegoating. 

 

Managing a support meeting 
 The first principle is DO NO HARM. 

 

 The support meeting is NOT counselling or therapy (indeed some research 
shows that counselling can be harmful immediately following a critical 
incident). 
 

 The support meeting provides an opportunity to normalise reactions and 
share information about an incident. It is important that groups of pupils or 
members of staff with similar levels of exposure to an incident are identified.  
 

 There is a risk that bringing together a group with a mixed experience can 
potentially exacerbate traumatic responses. 

 

Staff behaviours that facilitate support meetings to whole class  
or to smaller groups 

 
It is expected that teaching staff are skilled communicators with children and that 

existing pastoral skills will be used in any debriefing session with pupils. This would 
include: 

 Provide the space for everyone to speak 

 Provide non-judgemental comment 

 Summarise and clarify any misunderstandings 

 Reassure pupils that their reactions are understandable and normal 

 Promote examples of good coping skills and connect networks of support 
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 Keep a focus on next steps and moving forward 

 Note any specific actions and keep a log of who was involved in the debriefing, 
including any children who seemed particularly affected 

 Consider age-appropriate methods for children to express themselves (e.g., 
drawing, play, reading a suitable story, circle time approaches etc. may help 
children experience a sense of control over an experience) 

 Some people find it hard to verbally express how they feel.  Some, particularly 
younger children, may wish to draw their feelings.  

 

 

Format for a support meeting 
 

In most cases it would be best if two members of staff conduct the support 
meeting together. The framework outlined below may provide a helpful structure: 

 Provide an introduction and explain any ground-rules. 

 Establish the facts. (Exercise caution when discussing any situation under 
police investigation. Keep to facts that are in the public domain.  Schools are 
often assigned a Police Liaison Officer who can advise, and the SCC Press 
Department should also be consulted.) 

 Stress the importance of listening to others and keeping confidences. 

 Provide an opportunity to explore thoughts and reactions connected with 
the incident. Some of the group will find it easy to talk, others may remain 
silent. The facilitator will sensitively ensure that no one dominates the 
discussion, and will try to encourage everyone who wants to speak has an 
opportunity to do so.  

 Provide some information to summarise what has been said and normalise 
the experience. 

 Include an opportunity for children to ask any questions. 

 Before closing the meeting agree any specific actions and explain what 
might happen next. 

 
Useful questions/phrases: 

 Let us explain why we’re together as a group (include the ground-rules). 

 Let us have a turn in explaining, what happened, what you were thinking and 
how you reacted. 

 What would you as a group like to happen next?  

 If you need further support do you know whom to ask?  
The session should end with pupils being strongly encouraged to go to next lesson 

or else to go back to an area that has been set aside for them.  It may be helpful for 
a member of staff to sit with them.  Secondary pupils often prefer to sit with and 
support each other for a little while. Identify any particularly distressed/vulnerable 
pupils, in order to share information with staff. 
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6. SYMPTOMS OF DISTRESS ASSOCIATED WITH LOSS 

 

 
It is important to remember that there is no formula for grieving. Everyone reacts 
differently to loss.  It will be important for a teacher supporting a pupil to be aware 
of the family’s cultural or religious influences, particularly beliefs and attitudes to 
death. Some cultures resist talking about death openly, whereas others have formal 
procedures relating to loss and bereavement. 
 

Below are some behaviours that may be noticed at home or in school. The main 
thing to look out for is a change in the young person’s behaviour. Bear in mind that 
people react at different rates – some will have an immediate reaction, others may 
take some time to react.  Others try to cope by ‘burying’ their sadness, in which case 
they may suddenly react when another sad event occurs. Remember to be on the 
lookout at the time of anniversaries – birthdays or the anniversary of the death, or 
when there is other bad news.  Always be ready to listen. 
 

Shock 
 
The first response to news of the death of someone close is shock. A child may 
react with silent withdrawal or an outburst of crying and screaming. A very 

young child who does not quite understand what is going on may feel a 
painful sense of confusion rather than shock. 
 

Denial 
 
The bereaved may act and talk as if the dead person is still there or might 
return. This is not due to a childish misunderstanding of the nature of death; 
some form of denial is experienced by many adults as well as children in the 

early days of bereavement. 
 

Searching 
The bereaved person may look and search for the lost person, and cling to 
objects or others who are close to them. 
 

Disorganisation 
 
When the permanent nature of the loss has registered, the bereaved person is 
likely to experience waves of intense feelings.  
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These may include: 
 despair and extreme sadness 
 anger at the departed for leaving them 
 anger at themselves for missing opportunities lost for ever 
 guilt due to unresolved issues or negative feelings about the lost 

person 
 anxiety about the changed situation which may bring new 

responsibilities 
 

Re-organisation 
 
Now grief subsides and a calmer emotional state takes over. Although feelings 
of sadness and loss may remain indefinitely, these lack the earlier intense 
quality, and the person becomes able to participate emotionally in new 

relationships. 
It is possible, especially in the early stages to go through this cycle repeatedly 
– every day expecting to see someone who is no longer there, or letting 
morbid thoughts prevail before rallying again. 
 
 

Supporting children through bereavement 
 
Whilst schools may observe the phases of grief described above, more 
generally pupils may lack concentration, experience tiredness in school or 
show more immature behaviours (for example, sucking thumb or physical 
clinging). Teachers will need patience in managing withdrawn behaviour, 
irritability or increased nervousness and anxiety. 
 
There is a developmental aspect to children and young people’s experiences 
of grief and sorrow. The pre-school or nursery child will experience a sense of 
loss but may not understand the permanence of the loss. During the primary 
school stage, children will develop an understanding of this permanence, and 
this may go along with feelings of guilt and responsibility for the death.  
In adolescence, powerful emotions of grief are likely to be experienced which 

may lead to the young person questioning the meaning of life.  
 
When supporting pupils, show that you are concerned and willing to discuss 
the bereavement. Make opportunities for the child to have a private 
discussion, for example, through staying behind to help with a task. 
However, if the child does not want to talk, respect their right to privacy. The 
child may not want to express their feeling at all, or may prefer to use 
painting, drawing or unstructured play. 
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If the child does want to talk: 
 

 listen with full attention 

 avoid emphasis on advice or interpretation 

 basic counselling skills will be helpful, such as simple acknowledgement 
of what has been said, reflecting back what the child has said, naming 
the emotions you hear, and summarising briefly what has been said  

 answer questions as accurately and honestly as you can 

 try to give the message that the feelings of bereavement are natural 
and normal 
 

Some people may not feel they are the ‘best person’ to do this kind of thing, 
but if they are trusted by the child, and have a pre-existing relationship, then 
they may be more useful than a more experienced, but unfamiliar, adult. 
However, if the teacher, for whatever reason, would rather not attempt to 
engage the child, then the management team in the school must be sensitive 
to this and offer someone else. 
 
Try not to single out the child for special privileges – they need to feel part of 
their peer group and should be expected to take part in the normal activities 
of school and classroom. At the same time, allowances may have to be made 
in terms of the quantity and quality of work expected of the child. 
The pupil’s friends may benefit from a discussion to help them explore the 
best ways of being supportive. Ensure that other members of staff are aware 

what has happened, so that the pupil is not unnecessarily upset by a chance 
remark. 
 
Long term, remembering special days (such as a birthday or the anniversary 
of the death) may be helpful. It may be a particularly difficult day, but 
teachers can acknowledge the loss, whilst at the same time helping pupils to 
realise how far they have come. 
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Possible responses in  
Primary age pupils 

Possible responses in  
Secondary age pupils. 

Cognitive/thinking processes 

 Concentration problems 
 Confusion about sequence of 

events 
 Deterioration in performance 

 Problems with concentration 
 Memory lapses 

 Recurring thoughts and dreams 
 Inappropriate attributions 
 Hyper-alertness 

Emotional 

 Over-concern for other family 
members 

 Anxiety about further deaths 
 School refusal 
 Guilt 

 Feelings of detachment 
 Health worries 
 Depression 
 Feelings of hopelessness 
 Anxiety 
 Survivor guilt 
 Suicidal thoughts 

Physical 

 Headaches 
 Tummy aches 
 Problems sleeping/nightmares 
 Bedwetting/immature behaviour 

 

 Headaches 
 Psychosomatic problems e.g. 

rashes 
 Inexplicable aches and pains 
 Extremes of appetite 

Behavioural 

 Changes in behaviour 
 Problems in relationships with other 

children 
 Repetitive questioning 

 Social withdrawal 
 Antisocial behaviour 

 Drug/alcohol abuse 
 Dropping out 
 Changes in relationship style 

 

When to refer on 
 
Where an individual is experiencing:  

 persistent and intrusive thoughts, dreams or flashbacks to do with the distressing 

event; 

 avoidance of  features associated with the distressing event; and / or  

 physical, cognitive, emotional/behavioural symptoms as noted above, for at least 
1 month then serious consideration should be given to accessing specialist child 
mental health services. You will obviously want to discuss this with the family 
and referral can be made to Child and Adolescent Family Services and/or to a 

specialist support organisation (see guidance sheet for contact details. 
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Children with special educational needs  

(accessed from www.childbereavement.org.uk)  

Although the child with special needs may express their emotions and feelings differently, 
they may well share the same depth of grief as others.  

The following strategies, used with many grieving children, will still apply:  

 Being open and honest - using appropriate words such as ‘dead' and ‘death' and not 
likening death to sleep 

 Being available to listen, to talk or simply spend time with the child 

 Talking about the person who has died 

 Allowing the child to show grief in whatever way they want - including having fun 

 Enabling the child to say goodbye and see the body of the person who died  

 Not excluding the child from helpful rituals of death, which will help them 
understand someone important in their life has died 

Children with learning difficulties may find the concept of death and its permanence 
particularly difficult to grasp and will benefit from simple, practical examples to illustrate 
the difference between dead and living things - for example, a dead insect.  

However, visiting a graveyard can be especially confusing for children with learning 
difficulties due to the lack of visual evidence as to exactly where the dead body has gone.  

Children, especially those with learning difficulties, do not need protection from the feelings 
and emotions associated with grief but support and help to express them and reassurance 
that these sometimes powerful and overwhelming emotions are normal and necessary.    

Children with learning difficulties may have less vocabulary and tend to express their 
feelings even more through behaviour rather than words.  

The following can be comforting ways to share feelings:  

 Looking together at photographs of the person who has died and sharing memories  
 Greetings cards sent to, or received by the parent/sibling who has died 
 An item of clothing worn by the parent/sibling 
 A cushion made from an item of remembered clothing 
 Listening to the parent/sibling's favourite music 
 A book made about the person who has died 

http://www.childbereavement.org.uk/
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 A candle lit on special days 
 A comfort object can be an aid for getting through difficult moments, especially at 

school, such as a small comforter or a recognisable item of clothing that belonged 
to the person who has died 

 Putting together a memory box of tangible reminders of the person who has died 
can give great comfort. This should be their personal collection of reminders of 
who that person was and what they meant to them. It also gives a child some 
control back in their lives as they choose what does and what does not go into 
their box. Children with special needs (they are children first and foremost) are 
particularly likely to feel the frustration of adults taking over at this time  

 There are storybooks available for bereaved children e.g Badgers Parting Gifts 
(Varley 1985) which describes the sadness associated with the death of badger but 
also of the joy experienced by the other animals when recalling their many 
memories of times with their friend  

See also:  

 When the news is sad - explaining sudden death to children 
 Supporting grieving children 

Helpful resources:  

Children with special needs and their grief: Information sheet available from the Child 
Bereavement Charity Support & Information Service 01494 568900, or website 
http://www.childbereavement.org.uk/files/images/19__Children_with_Specia.pdf  

Our thanks to Erica Brown, Head of Research and Development at Acorns Children's 
Hospice Trust  

Both the English and Scottish Down's Syndrome Associations publish helpful leaflets about 
death and funerals. Please see attached leaflet.  

The Down's Syndrome Association 
Langdon Down Centre 
2A Langdon Park 
Teddington 
Middlesex 
TW11 9PS  

Tel:      0845 230 0372 
Web:    www.downs-syndrome.org.uk  

The Down's Syndrome Association provides information and support for people with Down's 
syndrome, their families and carers, as well as being a resource for interested professionals.  
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They offer a leaflet entitled: People with Down's syndrome - Bereavement.  

Down's Syndrome Scotland 
158/160 Balgreen Road 
Edinburgh 
EH11 3AU  

Telephone: 0131 313 4225 
Fax: 0131 313 4285 
Email: info@dsscotland.org.uk  

Down's Syndrome Scotland works to improve the quality of life for everyone with 
Down's.Their members include people with Down's syndrome, families and professionals. 
They provide information, support and advice.  

The National Autistic Society 
393 City Road 
London 
EC1V 1NG  

Tel:      0845 070 4004393  
Web:    http://www.nas.org.uk/  
Email:   autismhelpline@nas.org.uk    

The National Autistic Society (NAS) Autism Helpline is an information and advice service for 
all those affected by autistic spectrum disorders in the UK.  

BILD  The British Institute of Learning Difficulties  

Tel:          01562 723010 
Web:        www.bild.org.uk  

BILD is committed to improving the quality of life for the 1.2 million people in the UK with a 
learning disability.  

  

 

 

 

 

mailto:info@dsscotland.org.uk
mailto:autismhelpline@nas.org.uk
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People with Down's syndrome 
Bereavement  

Myths:  

 People with Down's syndrome do not experience grief 
 People with Down's syndrome do not recognise or comprehend loss 

Facts  

The loss of a loved one is perhaps one of life's most stressful events. After the death of 
someone you love you experience bereavement, which literally means to be deprived by 
death.  For example, you may experience bereavement at the loss of a family member, a 
friend or a pet.  

In the past, people with learning disabilities were denied the right to grieve because other 
people mistakenly assumed that they had no capacity to do so. The lifespan of those with 
Down's syndrome is steadily increasing and as a result of this, many are experiencing the 
death of their parents for example, who in many cases have been their main carers. When 
people with learning difficulties are bereaved, their reactions to the loss are frequently 
misunderstood.  

Grieving is a highly individual process and people respond to bereavement and express their 
grief in different ways. The person with learning disabilities experiences the same processes 
as the rest of the population.  The grieving process for those with learning disabilities may 
however take longer and may manifest itself in ways that are not instantly recognisable. 
Usually people can work through their feelings about an unhappy event and come to terms 
with it. People with learning disabilities will probably need help to do this.  

Many people with learning disabilities find change of any kind difficult to cope with. Routine 
can be particularly important to people with learning disabilities providing individuals with 
an important sense of order and structure to their lives. However, it has been the 
experience of people with learning disabilities that other people make decisions that affect 
their lives without any warning, any element of personal choice or of control.  
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Common Responses To Grief  

Whether or not they have learning disabilities, people react individually to grief, but most 
people experience at least some of the common responses to bereavement. These are 
summarised below:  

An initial sense of shock, numbness, disbelief and denial accompanied by one or more 
physical symptoms such as lack of energy, trouble in concentrating, remembering and 
making decisions, hyperactivity, thinking about wanting to die and a sense of unreality.  

As the early shock wears off and the impact of the reality of the death is felt, people may 
experience the following reactions:  

Emotional: Anger with the deceased or with those who it is believed could have prevented 
the loss, guilt, anxiety, fear, panic, depression, despair, mood swings, irritability, crying, 
sadness, yearning and pining, sense of being abandoned.  

Physical: Symptoms such as pain, appetite disturbance, breathlessness and illness. The 
person with learning disabilities, who is less able to express himself or herself verbally, may 
experience and exhibit increased physical symptoms of grief.  

Behavioural: Low vitality, more than usual need for sleep, sleeplessness, hyperactivity, 
withdrawal and a lack of interest in normal activities.  

Mental: Confusion, hallucinations, nightmares, searching for the deceased, poor 
concentration, regression, loss of skills and insecurity.  

Resolution of grief occurs when the bereaved is able to think of the deceased without pain 
or anger and can recall the times they had together in a positive way.  The journey towards 
resolution of grief is not always a continuous or direct one. It is also a journey that may take 
a considerable period of time. It is important to note that not everyone will experience all of 
the symptoms detailed above.  

Depression  

Sometimes grief can continue into depression and this may well show itself, in someone 
with a learning disability, in unexpected forms. Although depression sometimes strikes out 
of the blue, it is often triggered by some unhappy event such as bereavement. These 
unhappy events affect most people with learning disability at some stage of their lives. 
However, not everyone will get depressed. Sometimes one loss can then lead on to other 
major changes that may result in depression. For example, after parents have died, people 
with a learning disability are often moved to emergency residential care. This means that 
they lose their home, their familiar possessions and routines, as well as their parent and 
carer. Sometimes a more serious and persistent depression develops. This is a particular risk 
for people with learning disability because carers often miss the early signs of depression. 
The time to get help is when any changes in behaviour, withdrawal or gloom persist for a 
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lengthy period of time. You should then seek professional help for further information. You 
may obtain a copy of a publication entitled 'Depression in People with Learning Disability' 
from the Down's Syndrome Association.  

Helping the person with Down's syndrome through the process of 
Bereavement  

 Always give the news of a death with honesty and at a pace suited to the individual. 
The news of a death should not be kept from an individual in an attempt to 
protect him or her.  

 Always use straightforward language in order to avoid misinterpretation by the 
person with learning disabilities. The use of terms such as 'death' and 'died' are 
preferable to terms such as 'passed on' or 'gone to sleep'. 

 The person with learning disabilities should be given the choice as to whether or not 
they wish to take part in the rituals associated with death. If the person is unable 
to choose directly, it is advisable to involve the person as fully as possible. Non-
verbal rituals may be particularly helpful to people with learning disabilities. 

 It is important to allow the bereaved person to have the opportunity to choose a 
memento by which to remember the deceased person and to act as a focus for 
their feelings. 

 Avoid major change at this confusing and distressing time. The person with learning 
disabilities may find it comforting to take refuge in their daily routines and familiar 
surroundings. Helping the bereaved person to maintain some continuity and 
connection with life before the bereavement is essential to recovery.  

 Always give the individual with learning disabilities space and time in which to 
express their feelings. If the deceased is a family member, it may be helpful to 
create opportunities for the person with learning difficulties to communicate their 
feelings to someone outside of the family. You may wish to consider specialist 
bereavement counselling for the person with learning disabilities. You can obtain 
further information about this from your local Social Services (Learning Disabilities 
Team) or from an organisation called CRUSE (see Useful Organisations). CRUSE 
should be able to provide you with an appropriate local contact. 

 

Information leaflet accessed from 
http://support.childbereavement.org.uk/support_information/cbc_shop/free_downloadable_resour
ces/supporting_children_bereaved_in_a_e_and_itu/children_with_special_educa  on August 28th 
2016 

http://support.childbereavement.org.uk/support_information/cbc_shop/free_downloadable_resources/supporting_children_bereaved_in_a_e_and_itu/children_with_special_educa
http://support.childbereavement.org.uk/support_information/cbc_shop/free_downloadable_resources/supporting_children_bereaved_in_a_e_and_itu/children_with_special_educa
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7. FAITH PERSPECTIVES AND CUSTOMS 

ASSOCIATED WITH DEATH 
 

 
Responses to death and the rituals and beliefs surrounding it tend to vary widely 
across the world. The various rituals and ceremonies that are performed are 
primarily concerned with the explanation, validation and integration of a peoples’ 
view of the world.  
 
The following summaries provide a brief, general guide to belief and practice. 
In all situations it is wise to consult the family on their wishes.   

 

Buddhism 
 Buddhism holds to the concept of rebirth. 
 Funerals are dignified but not sad. 
 The body is usually cremated and the ashes scattered or buried – a tree may 

be planted where the ashes are scattered, as a symbol of the earth bringing 
forth new life, part of the cycle of life and death. 

 Buddhists do not believe in God. 
 

Christianity 
 Christians believe in life after death, following the resurrection of Jesus. 
 Bodies may be cremated or buried, and there may also be a memorial service. 
 In Catholic churches, mass is said for the dead and candles may be lit, with 

prayers to help the soul on its path to heaven 
 

Hinduism 
 Hindus believe in reincarnation.  The soul has to be born over and over again 

to achieve the purity which will allow it to return to its creator. 
 Family advice should be sought on the procedures they wish to follow. 
 This may include readings from the holy books and sprinkling of holy water. 
 Members of the family will bathe and prepare the body for cremation, which 

should take place within 24 hours of death. 
 The ashes will be scattered in a flowing river. 
 10-13 days of mourning are observed. 

 

Islam 
 Muslims believe that the soul leaves the body at the point of death and 

Muslim law decrees that the body belongs to Allah and must not be interfered 
with once the soul has departed. 

 A dying patient may wish to be faced towards Mecca (south-east). 
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 Following death, ritual washing and prayers are carried out by Muslims/at the 
mosque. 

 Burial should take place within 24 hours of death.  (Cremation would prevent 
the soul from reaching heaven.) 

 Men wear white as a sign of mourning and purity; women do not attend 
burials. 

 

Judaism 
 Jewish people believe that on death the soul returns to G-d (the name is never 

written in full.)   
 Later the dead will be reborn and G-d will reign supreme. 
 There are many regional differences in the customs surrounding death and 

the family should be consulted on their wishes. 
 The last rites are carried out by the holy society, who wash the body and 

prepare it for burial, which should be within 24 hours – the eyes should be 
closed.  

 The dead should not be left unattended. 
 Cremation is not permitted. 
 Two of the most important commandments in Judaism are to honour the 

dead and comfort the mourner. 
 Mourning has 4 stages, which take place in the year following death. 

 
Rastafari 

 Rastafarians celebrate life rather than death. 
 Bodies will be prepared for burial by the family or an undertaker and 

attendance at funerals is not emphasised. 
 

Secular Humanism 
 Humanists do not believe in God or an after-life. 
 People live on in the lives of those who survive them. 
 Funerals remember and honour the person who died. 

 Ceremonial is kept to a minimum. 
 

Sikhism 
 A dying person may be comforted by the reciting of hymns. 
 The family is responsible for all rites and ceremonies on death, and should be 

consulted on their wishes.  
 Special regard should be given to jewellery and clothing, which may have 

special significance; hair is kept up in a knot. 
 Sikhs are always cremated and the ashes scattered in flowing water. 
 White is the colour of mourning. 
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Travellers 
 

 Traditions and customs will differ from family to family, and each family 
should be consulted on their wishes. 

 Keeping vigil and viewing the body are common. Burial is the usual practice. 
 Funerals are important social events, and children or young people may be 

absent from school to attend a funeral. 

 Traditionally, close family wear black for 12 months following the funeral. 
 
 Vietnamese  

 
 The body is usually kept at home for 2-3 days following death for people to 

pay respects. 
 At the funeral prayers will be said for the departed, who will be buried. 

The family altar will be wrapped in a white cloth for a month after the death. 
 
 
Acknowledgements 
“Concise guide to the customs of minority ethnic religions” (Collins et al) 
“Death and bereavement across cultures” (Parkes, Laungani, Young) 
“Guidelines on managing bereavement in schools” (Cambridgeshire County Council) 
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8. STAGES OF GRIEF 
 (From Good Grief, by B Ward, 1995) 

Grief can take the form of defined stages which, although not always, can be a linear 
process where the individual passes through the stages of grief in a progressive way. 
This can be short lived or last a long time depending on factors such as the personality 
involved, closeness of the relationship and circumstances of death. 
 

Four Stages of Grief 

1) SHOCK- Physical pain and numbness, withdrawal and possible abnormal calm. 

2) DENIAL- This usually takes place within the first 14 days, no loss is acknowledged and 

this can last minutes, hours or weeks. 

3) GROWING AWARENESS- Yearning and pining, anger, depression, guilt and anxiety. 

4) ACCEPTANCE- This occurs generally in the second year after death has been relived 

e.g. anniversary. 

A broad pictorial approach which helps to emphasise that each person’s experience of 
bereavement is individual. 
 

The river of life         

 Life may have previously run smoothly. 

Waterfall of bereavement 

 At this point the person is suspended in shock. 

Whirlpool of grief 

 This is less rigid than suggesting there are stages of grief that need to be 
completed. There may be periods of calm and violent emotions which return after you think 
this stage is over. 

Although this suggests old emotions can always return with some intensity, they become 
more infrequent and last for shorter periods of time. 
 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiUrNbZy5LLAhWDfRoKHS7DBn8QjRwIBw&url=http://7-themes.com/7005180-beautiful-river-forest.html&psig=AFQjCNEe2v8nH7dTfmJmCt6tHzGHQtz3RA&ust=1456478551926590
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiJjde3zZLLAhWHOhoKHdChBcEQjRwIBw&url=http://eskipaper.com/waterfalls-1.html&psig=AFQjCNE7gMu8kMpwM_UxfKdw7IPMnC9X5A&ust=1456479019494817
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjE08STz5LLAhWEThQKHSJqCwEQjRwIBw&url=https://ernestocalcagno.wordpress.com/&bvm=bv.115277099,d.d2s&psig=AFQjCNGf1xBTuQHukmgEncMmO4Im3DDvTw&ust=1456479510101736
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COPING WITH GRIEF 
 

HOW CHILDREN GRIEVE: 
 Children experience the same range of emotions as adults 

 Children are often unable to verbalise emotions and so express their feelings 
through their behaviour 

 Children have different levels of understanding and reactions at different ages and 
stages of development  
o Children aged 0-2 will experience a sense of loss but will not be able to 

understand the permanence of that loss, so they will look for that missing person 
and protest 

o Between the ages of 2-5 children will have a greater understanding of the 
concept of death but will be easily confused by explanations so often show 
clinginess and upset 

o Between the ages of 5-9 children become more curious about death and the 
rituals surrounding it and also more aware of other people’s responses so feel 
distress but also curiosity 

o Children aged 9-12 understand the finality of death and may become frightened 
by recognition of the possibility of their own death, often show more physical 
symptoms  

o Adolescents grieve more as adults, but have powerful emotions which may have 
a considerable effect on them  

 Children may exhibit feelings typical of a different stage of development  
 

Young people may: 
 Return to earlier behaviours (for example, bedwetting or thumb-sucking), they may 

cling to caregivers and reduce their play or use repetitive play related to the 
distressing event  

 School-age children may believe they caused bad things to happen, develop new 
fears, may be less affectionate, feel alone and be preoccupied with protecting or 
rescuing people in crisis 

 Adolescents may feel “nothing”, feel different or isolated from their friends or they 
may display risk-taking behaviour and negative attitudes 
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STAGES OF GRIEF IN ADULTHOOD 
 
Shock 
Numbness 
Denial  Yearning  
 Searching  
 Anxiety 
 Anger  
  Guilt  
       Loneliness 
 Depression 
 Apathy 

Loss of identity    
      Coming to terms 
      Acceptance 
      Healing  

 
 

THE TASKS OF BEREAVAMENT 
 

 To accept the reality of the loss 
 To experience the pain of grief 
 To adjust to an environment where the loved one is missing 
 To withdraw emotional energy and reinvent in other activities and relationships  

 
 

Reproduced with kind permission from R. Lewis, NWEP 
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9. BOOKS, WORKBOOKS AND RESOURCES 

 
The following books and resources list may provide useful resources.   
For further information on childhood bereavement look at the publications listings on the 
following websites:  
www.winstonswish.org.uk   
www.childbereavementcharity.org.uk   
www.crusebereavementcare.org.uk   
www.childhoodbereavementnetwork.org.uk   
 

Books Written Especially for Schools 
 
A Teachers Handbook of Death – Maggie Jackson and Jim Colwell.  
This handbook aims to provide teachers with methods to facilitate open discussions of 
death in the classroom and to find suitable ways of talking with children about what 
happens when someone they know dies. The authors also offer useful strategies for talking 
about death in the context of different school lessons.  
ISBN: 1 84310 0150  
 
Childhood Bereavement: Developing the Curriculum and Pastoral Support – Nina Job and 
Gill Frances.  
This resource aims to help those working in schools to address death, dying and 
bereavement. Childhood Bereavement brings into the spotlight the important roles schools 
play in helping children to understand death and bereavement and in responding to children 
and young people facing bereavement.  
ISBN: 1904787142  
 
Grief in School Communities – Louise Rowling. 
This book uses 'the school community' as the organising supportive framework as this 
approach recognises that losses are embedded in a young person's social environment - the 
school and its community, as well as the family. Attention is given to the needs and 
experiences of personnel - teachers, students, school leaders, parents; as well as school 
policies and programs and links with outside services.  
ISBN: 9780335211159  
 
Supporting Bereaved Children: A Handbook for Primary Schools – Erica Brown.  
Offers a guide to understanding children’s grief and bereavement explains the role of school 
in supporting the bereaved. Explores loss, grief and change within the school curriculum and 
has resources for use in school. ISBN: 9781871978636  
 
Loss, Change and Grief – An educational perspective - E Brown.  
The author explores many experiences of loss and grief within school settings and different 
beliefs and practices are discussed. Also provides ways in which the topic can be taught 
within the school curriculum. ISBN: 9781853464652  

http://www.winstonswish.org.uk/
http://www.childbereavementcharity.org.uk/
http://www.crusebereavementcare.org.uk/
http://www.childhoodbereavementnetwork.org.uk/
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Mind Matters:  A Resource Bank on Loss and grief “it hurts” – M Harvey.  
Includes guidelines on facilitating sessions around loss and grief with 11 activities to 
photocopy. Brief information about the nature of loss and grief and the impacts on young 
people. Good for PHSE.  Only available from UK Youth www.ukyouth.org or Tel: 01425 675 
104  
 
Good Grief – Exploring Feelings Loss and Death with Under 11s’ – B. Ward  (separate book 
for over 11’s). 
A very comprehensive book, gives information, guidance and full ideas for classroom 
activities. ISBN: 978-1853023248  
 
Supporting Young People Coping with Grief, Loss and Death – Weymont and Rae.  
A complete teaching program designed to be delivered to whole classes or groups of 
students age 11-18. The aim is to enable them to understand about loss, grief and death but 
also to promote emotional health and literacy. Information on loss and grief facilitator notes 
and activities to copy. Includes a CD Rom.  
ISBN: 978-1412913126  
 
Video - “When a Child Grieves”.  
A two part training video, incorporating a film for children and teenagers “Someone died”– 
It happened to me. Girls and boys aged 7-18 talk about their feelings when someone dies. 
Useful for promoting classroom discussion or training staff. Available from the Childhood 
Bereavement Charity.  
 
Video – “A Death in the lives of …”  
A group of young people discuss the support they need to help them cope with 
bereavement. Includes a section where they talk about what was, and what was not, helpful 
at school. A good one for PHSE. Available from the Childhood Bereavement Charity.  
 

Workbooks for use with Bereaved Children and Young People 
(Including those Facing the Imminent Death of Someone Close) 

 
Muddles, Puddles and Sunshine - Diana Crossley.  
Highly recommended for younger children. ISBN: 9781869890582  
 
Grief Encounter – Shelley.  
Useful notes for parents or staff supporting a bereaved child – this workbook is excellent for 
junior school children and young teens. ISBN: 9780954843403 
When Someone Special Dies – Marge Heegard.  
A simple workbook to be used with adult help. Users are invited to illustrate their loss. ISBN: 
978 0962050206 
When Someone Has a Very Serious Illness – Marge Heegard.  
A workbook to help children learn the basic language associated with serious illness and age 
appropriate ways of coping with someone else’s illness. ISBN: 978-0962050 
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My book about our baby that died – Lynda Weiss.  
A workbook for young children who have experienced the death of a baby brother or sister. 
ISBN: 978 0952332831  
 
After a murder: A workbook for grieving kids. 
The Dougy Center: The National Center for Grieving Children and Families.  
ISBN: 9781890534073  
 
After a Suicide 
Only available from The Dougy Centre, The National Center for Grieving Children and 
Families. www.dougy.org  
 
Finding a way through when someone close has died – Mood and Whittaker.  
A workbook by young people who have experienced the death of someone close. They offer 
advice based on their own experiences. The activities encourage young people to express 
their feelings and responses. ISBN: 978-1853029202  
 
My Book About Me – Sally Harrison and Lynda Weiss. 
A workbook for children 4-11 years old with life threatening conditions to help them make 
sense of their illness. Could also be used with classmates. Only available from the Child 
Bereavement Charity.  
 
Draw On Your Emotions – Margot Sutherland.  
This manual includes a series of illustrations which are intended to be used as a master to 
photocopy, providing a source of effective ready -made material. A great way of allowing 
those with literacy problems to express their emotions by visual means. ISBN: 
9780863883392  
 
Someone I Know Has Died – Trish Phillips.  
Designed to be used with very young children who need to understand what death means 
and what to do, how they might feel, when someone dies. Notes for parents, carers and 
teachers on how to help prepare and to anticipate questions.  
ISBN: 9780952166139  
 
Helping Children with Loss – Margot Sutherland. 
This is a guidebook to help children who are suffering from the pain of loss or separation 
from someone or something they love deeply; have had a parent, relative or important 
friend leave or die; are obsessed with their absent parent; have lost someone they love, but 
have never really mourned; are suffering from separation anxiety. ISBN: 0863884679  

 
Anticipatory Grief  

 
As Big As It Gets - Julie Stokes and Diana Crossley.  
Aims to help families cope with the serious illness of a parent or child. Offers ways to 
support and what to say. Available from Winston’s Wish.  
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My Brother and Me – Sarah Courtauld.  
Good for primary age siblings of a seriously ill child, this book will help them to understand 
how facing illness and change in a family is difficult for everyone. Available from Child 
Bereavement Charity.  
 
Facing Death – Loss, Change and Bereavement in Palliative Care – Pam Firth, Gill Luff and 
David Oliviere.  
Covers many complex loss situations including childhood and family bereavements. 
Professionals draw upon their knowledge and practice. ISBN: 0335213235 
  
www.cancertalk.org.uk   
This website offers excellent information from Macmillan Cancer care and free downloads 
of classroom teaching packs about cancer for both primary and secondary schools.  
 
www.riprap.org.uk   
A web site that can help children cope when a parent has cancer. There are stories from 
other young people going through the same situations. Information and tips to  
help children understand and deal with what is going on in their own family.  
 
 

Resources for School Assemblies 
 

Child Bereavement Charity - www.childbereavement.org.uk   
Suggested words to use in an assembly can be found at “Breaking Sad News” in the schools 
section.  
 
www.ifishouldsie.co.uk  
A website with a link to “poems and words of comfort” which might give ideas for 
appropriate texts to use.  
 
A Heartbeat Away – F Lane Fox, Child Bereavement Charity.  
A collection of writings, poems and extracts from many sources that chart the journey of the 
bereaved from grief, rage and anguish through to hope for the future.  

 
 

Bereavement Following a Suicide 
 

A Special Scar: The experiences of people bereaved by suicide - Alison Wertheimer. 
Describes personal experiences and offers practical suggestions for those trying to cope. 
ISBN: 0 415 220 270  
Beyond the Rough Rock – Supporting a child who has been bereaved through suicide - 
Diana Crossley and Julie Stokes.  
Advice and help for parents and carers. A booklet for professionals and parents caring for a 
child bereaved by suicide. ISBN: 0 953 912 337  
 

http://www.cancertalk.org.uk/
http://www.riprap.org.uk/
http://www.childbereavement.org.uk/
http://www.ifishouldsie.co.uk/
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Night Falls Fast (Understanding suicide) - Kay Redfield Jamison.  
Combines scientific research with personal stories. ISBN: 9 780 330 481 793 
 
After Suicide: Help for the bereaved - Dr. Sheila Clark.  
This book has been written in response to the needs of people who have lost a loved one 
through suicide. It is intended to help people understand the emotions they may face, 
provides suggestions for practical help and assists them to build a new life again. The format 
of the book is with information provided in small packages so as to be easily assimilated by 
the distressed reader. ISBN: 9 780 855 722 623  
 
Help is At Hand  
A resource for people bereaved by suicide and other sudden, traumatic death. Free copies 
available from NHS Direct www.odrderline.dh.gov.uk or phone 03001231002.  

 
Bereavement Following a Road Accident 

 
Someone has Died in a Road Crash – Mary Williams and Caroline Chisholm.  
A sudden death in a road crash is one of the worst deaths of all, particularly if you are a child 
and it was your mum, dad, sister or brother who has died. A book for all ages, taking 
children step by step through practical things such as funerals and police investigations and 
exploring normal emotions and feelings. It is narrated by two children who have been 
bereaved in a road crash who give caring and helpful tips. Ideally a book to be shared with a 
parent or carer. ISBN: 9 785 906 409 012  
 

Bereavement Following the Death of a New Baby 
 

No New Baby – Marilyn Gryte.  
A story Book about a young girl whose sister died before birth. 
 ISBN: 9781561230419  
 
My book about our baby that died – Lynda Weiss.  
A workbook for young children who have experienced the death of a baby brother or sister. 
ISBN: 978 09523328 
 
 

Bereavement Following the Murder of Someone Close 
 
Hope Beyond the Headlines: supporting a child bereaved through murder or manslaughter 
- Di Stubbs, Denny Nugus & Kate Gardner. (Winston’s Wish)  
This booklet offers practical advice for families in the immediate days, weeks and months 
following a murder. Including child-friendly activities to do with children or as a family to 
help them to make sense of what has happened and to begin to express their grief. ISBN: 
9780 955953910  
 

http://www.odrderline.dh.gov.uk/
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When Father Kills Mother: Guiding children through trauma and grief - Hendricks, J. Dora 
Black and Kaplan T.  
Outlines the general effects of trauma, violence and grief on children and adolescents, and 
then goes on to deal specifically with children who experience one parent killing the other. 
ISBN: 978-0415196284  

 
General Books on Childhood Bereavement 

 
Brief Interventions with Bereaved Children - Barbara Monroe and Frances Kraus.  
This book addresses and explains the theoretical concepts and practical implications behind 
the idea of brief work with bereaved children and families. Accessible short term services 
delivered at the right time underpin the strengths of bereaved children, supporting their 
recovery rather than pathologising the grief process. In this way the book also speaks to the 
current interest in the concept of resilience and working with families' strengths and 
possibilities, rather than merely identifying their problems. ISBN: 9780199561643  
 
Death Talk: Conversations with Children and Families – Glenda Fredman.  
This book tackles the often tabooed subject of death. It summarises clinical work into simple 
language, and describes techniques for talking to children about dying. The author makes 
sophisticated material accessible to a much wider range of practitioners than trained 
therapists. ISBN: 1 855751747  
 
Grief In Children: A Handbook For Adults - Atle Dyregrov.  
The author provides guidance on how loss and bereavement should be handled at school, 
explains when it is appropriate to involve expert professional help and discusses the value of 
bereavement groups for children and support for caregivers. Illustrated with case studies 
and incorporating current research, this book is essential reading for parents, carers, 
counsellors, teachers and all those concerned with the welfare of bereaved children. ISBN: 
978-1843106128  
 
Grief In Young Children- Atle Dyregrov.  
It is a common misconception that preschool children are not capable of experiencing grief 
in the same way that older children do. "Grief in Young Children" challenges this 
assumption, demonstrating that although young children may not express grief in the same 
way as older children, they still need to be supported through loss. ISBN: 9781843106500  
 
Then, Now and Always – Julie A Stokes.  
Based on theory, research and practice, this book presents the accumulated experience and 
wisdom of a community bereavement service for children who are faced with the 
consequences of a family death. It presents creative ideas about how to facilitate the 
grieving process, cope with difficult feelings, preserve important memories and share 
experiences with other bereaved families. 
 ISBN: 9780953912353  
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The Forgotten Mourners: Guidelines for Working with Bereaved Children –  
Susan C Smith.  
This book outlines how children grieve in the same way adults grieve but because children 
find it difficult to identify their emotions verbally, their reactions are often expressed 
through their behaviour. Based on developmental theories, Smith outlines typical reactions 
of children in age groups 0-2 years, 2-5 years, 5-9 years and 9-12 years as well as the 
reactions of adolescents. ISBN: 1853027588  
 
Young People Bereavement and Loss: Disruptive Transitions? - Jane Ribbens, McCarthy 
with Julie Jessop.  
In Young People, Bereavement and Loss, is in fact a general - if difficult - part of growing up, 
and should be recognised as such. This book will help those involved with working with 
young people - across the broad range of mainstream as well as specialist services - to 
respond imaginatively and rigorously to this issue in young people's lives National Children’s 
Bureau. ISBN: 1904787452  
 

Books and Resources for Parents and Carers 
 
A Child’s Grief; Supporting a child when someone in their family has died - Julie Stokes, 
Diana Crossley, Katrina Alilovic and Di Stubbs.  
A helpful booklet for parents and carers when a child is bereaved.  
ISBN: 9780955953903  
 
Talking About Death: A dialogue between parent and child - Earl Grollman.  
A guide for adults and children to read together with words that may help and explanations 
for some of the questions. ISBN: 9780807023631  
 
When a Partner Dies: Supporting your Children  
Information and guidance for surviving parents and carers who are trying to manage their 
own grief and that of their children. Available from The Child Bereavement Charity Tel: 
01494 446648  
 
Healing a Parents Grieving Heart - Alan D Wolfelt.  
This book offers 100 practical ideas that helped other grieving parents understand and 
reconcile their grief. ISBN: 1879651300  
 

Books for Teenagers and Young Adults 
 
Facing Grief: Bereavement and the Young Adult - Susan Wallbank.  
Aimed specially at 18-25 age group and those around them facing grief and deals frankly, 
sensibly with the effect of bereavement on the young adult. 
 ISBN: 0718828070  
 
Healing a Teens Grieving Heart - Alan D Wolfelt.  
This book offers 100 practical ideas for families, friends and care givers. ISBN: 1879651246  
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A Teen’s Simple Guide Through Grief – Alexis Cunningham.  
A thought provoking book for teens to read. ISBN: 9781931061124  
 
Someone Close to you has Died – St. Christopher’s Hospice.  
A short 12 page booklet which describes many feelings experienced by teenagers - it covers 
issues such as not being understood, wondering if normality can ever be possible again, 
changes, and unfinished business. It ends with some dos and don'ts to help through the 
grieving process. ISBN: 0952819627  
 
Out Of The Blue – Making Memories Last When Someone Dies – Julie Stokes and Paul 
Oxley.  
An activity book created to help teenagers remember the person who has dies and help 
them to express their thoughts and feelings. Available from Wintson’s Wish.  
 

Bereavement Support for Pupils with Special Educational Needs 
 
Hand in Hand: Supporting children and young people who have a learning difficulty 
through the experience of bereavement– Christine Pentland and Christine Druce. 
Produced by SeeSaw, Grief Support for the Young in Oxfordshire, a resource pack for 
professionals see www.seesaw.org.uk  
 
Let’s Talk About DEATH  
A leaflet produced by Scottish Down’s Syndrome Association using simple text on why 
people die, what happens at a the funeral and possible grief reactions. Tel: 0131 3134225 or 
www.dssotland.org.uk  
 
Interventions with Bereaved Children – Susan Smith and Margaret Pennel.  
Lots of practical ideas with twenty contributors sharing effective ways of supporting and 
helping bereaved children. ISBN: 9781853022852  
 
When Dad Died; When Mum Died (separate books)- Hollins and Sireling.  
Published by The Royal College of Psychiatrists.  
Both these books have a non-denominational approach. Mums book deals with burial and 
Dad’s with cremation. ISBN: “Dad”: 9781904671046 “Mum”: 9781904671039.  
 
Loss and Learning Disabilities - Noelle Blackman.  
This book addresses the importance of how people with learning disabilities can be affected 
by loss and bereavement. ISBN: 1903269024  
 

Different Cultures and Beliefs 
 

Death and Bereavement Across Cultures – Murray, Laungani, Pittu and Young. Describes 
the rituals and beliefs of major world religions, explains their psychological and historical 
context. Also shows how customs change by contact with the West and considers 
implications for the future. ISBN: 0415131375 
 

http://www.seesaw.org.uk/
http://www.dssotland.org.uk/
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Bereavement Issues Relating to Twins or Multiple Births 
 
Guidelines for professionals. Bereavement - Elizabeth Bryan and Faith Hallet.  
These guidelines focus on the particular issues raised by the loss of a twin, triplet or higher 
multiple birth for use by professionals. ISBN 1902068017  
 
When a Twin or Triplet Dies – Barbara Read, Elizabeth Ryan and Faith Hallet.  
A booklet to support bereaved parents and twins. ISBN: 19020680766  
For more information see The Multiple Birth Foundation www.multple.org.uk 
  

Websites and Helplines for Young People 
 
Cruse: Young people’s helpline: 0808 808 1677  
www.rd4u.org.uk   
 
Papyrys UK: Resources and support for those dealing with suicide, depression or emotional 
distress – particularly teenagers and young adults.  
www.papyrus-uk.org   
 
RipRap: A website that can help children cope when a parent has cancer. There are stories 
from other young people going through the same situations. Information and tips to help 
children understand and deal with what is going on in their own family.  www.riprap.org.uk   
 
Winston’s Wish: Website for grieving children and their families 01242 515157  
www.winstonwish.org.uk  
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